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their engagement with this AG4C project. As is it so new, the availability of 
facilities is very varied throughout the country, but the ambition is to improve 
this.

There was no reported access to Wifi  or internet facilities except under close 
supervision and only for traditional educational activities based in classrooms. 
This presents some challenges for the design of the App for use with the 
active games and sport in order to engage and measure development and 
progress of the social, emotional, civic and e-competencies. This is an area 
that will require some structural, innovative and funding changes to the 
partner institutions.

Attitudes and skills of instructors
It is not just the provision of facilities or resources that are important, but also 
the attitudes of society and indeed staff  at the settings that play an important 
part in the successful implementation of any interventions. This includes the 
general approach to what may be perceived as recreational activities when 
serving sentences. Further, the status that games and sport may have in 
the educational systems and justice systems of the partner countries can 
also have an impact. These issues are all in addition to the individual young 
people and their own personal view of active games and sport. 
In addition to attitudes are the skills, experiences and disposition of instructors 
or teachers. There is traditionally a high turnover of staff  in secure custodial 
settings and the training and development of staff  in secure custodial 
setting is varied (Jeanes et al, 2009). This has implications for the delivery 
of interventions and indeed the success of those interventions, particularly 
in the light of emotional needs of young people in custody (ahmed Shafi , 
Templeton, Pritchard and Huang, under review).

Budgetary constraints
The use of active games and/or sport in (adult) prisons is a relatively new 
phenomenon in Europe with approximately 49% having only introduced 
it after 2000, with regional variations across Europe (Sempe, 2019). This 
suggests that the use of sports or active games is not fully established, 
though its introduction is encased with the broad notion of ‘rehabilitation’. 
This has an impact on the status of active games and sport in settings and 
may be dependent of the individual culture of the settings. An in-depth 
survey by Sempe (2019) on sports in European prisons found three main 
practices of sport in prison: supervised, self-managed and to a much lesser 
extent, competitive. The most popular form was football, followed by fi tness 
training (gym) and then table tennis.
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However, this same study found that sports did not have a separate budget 
line. This suggests that partners in this project could experience some 
challenges in resources and facilities. Further, it can prevent difficulties in 
terms of forward planning of programmes if budget lines are to be shared 
with other rehabilitative interventions. These tensions have extended to the 
availability of staff and supervision of sports activities.
Thus, the games that are developed have not only to focus on the 
development of social and emotional competencies, but that these have to 
take account of the human and physical aspects of the youth justice contexts 
in the partner countries. 

Summary
This State of the Art Analysis for the Active Games for Change Erasmus 
Project has presented the background of the youth justice contexts for the 
partner countries in order to enable a deeper understanding of some of the 
contextual challenges in achieving the aims and purpose of the project. 
This report also critically examines the literature on social and emotional 
competencies in general and more specifically for the profile of many young 
people who come into conflict with the law. Similarities in the demographic 
and background features of young people who come into conflict with the 
law indicate that the development of social and emotional competencies is 
warranted. The literature pertaining to the use of sport and active games to 
develop such competencies is also explored and whilst the research on its 
effectiveness for young people in youth justice setting is limited, the extant 
literature posits that using sports and active games can be an effective 
way to support the development of social and emotional competencies. 
However, what is clear is that this can only be so, if the design of the games 
is sensitive not only to the emotional needs of the young people who are in 
the youth justice system, but also fit within the contextual challenges and 
restraints of each partner country. The games must also demonstrate that 
they can tangibly indicate the development of competencies through the 
tools selected by the AG4C team to assess them. In doing so, this State of 
the Art Analysis Report presents the conceptual and methodological basis 
through which to develop the games.
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Appendix 1

DESC Age Pros Cons Contenter

Adolescent 
emotion 

regulation 
Ques

80 likert

Designed to measure 
emotion regulation strategies 

in cognitive, behavioural, 
physiological, and social 

response domains; intensity 
or duration emotional features 

and pleasant or unpleasant 
emotional valances

12-17
Looks easy to 

admin / score?

$68
80 Q

Lang access

Basic Empathy 
scale

20 likert

The instrument is made up 
of two subscales detecting 

two different components of 
empathetic responsiveness: the 

affective empathy subscale, 
measuring the emotional 
congruence with another 

person’s emotions, and the 
cognitive empathy subscale, 

measuring ability to understand 
another person’s emotions.

9-18 Age range app

Only one 
domain

Access/costs 
unclear

BECK self-
concept 

inventory for 
youth

20 likert

Measures perceptions about 
self-competence, potency, and 
positive self-worth in children 

and adolescents

7-19
Age range / 5-10 

mins

Cost
£250 (25 
booklets)

Yes?

Brief 
adolescent 
prosocial 

perceptions 
scales

Scale of prosociality for use with 
a wide range of age groups up 
to age 16, in a range of settings, 
that includes both a self-report 

and parental-report version. 
It provides an assessment 

both of young peoples’ self-
perceptions and their parents’ 

perceptions of the extent 
to which they are disposed 

towards prosocial behaviour 
and acts.

11-16
10 mins
FREE Can’t find it?!

California 
healthy kids 

survey – 
resilience
51 likert

The RYDM measures both 
internal assets (personal 
strengths) and external 

resources (protective factors), 
all of which have been linked 

to positive developmental 
outcomes.

12-17
20 mins

$150

Child and 
adolescent 

social support 
scale

40 likert

CASSS is a measure of 
perceived social support.

8-12 or 
12-18

FREE

Child 
Behaviour 

scale
38 likert

This instrument requires 
teachers to rate children’s 

behaviour on a 3 point scale, 
considering the applicability of 

each item to the child

5-13
Available in 

journal / covers 
range of domains

Age limit 
/ teacher 

report
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DESC Age Pros Cons Contenter

Child self-
control Rating 

scale
33 (alternate 
structure?)

EI / SE competence 8-12 Article £30 Access?

Childrens 
self-efficacy 

for peer 
interaction 

scale 
22 likert

Perceptions of self SE 
competence

Imperatives; Rules; Requests; 
Negotiation; Verbal aggression

8-11
Covers app 

domains

Age range
Dated / 
access?

Culture free 
self-esteem 

inventory
67 items

Academic self-esteem; General 
self-esteem; Parental/home 

self-esteem; Social self-esteem; 
Personal self-esteem. Elicits 

perceptions of characteristics 
relating to specific domains 

within an adolescent’s personal 
and everyday experiences

13-18 
(also 

others)
10 mins

£34 single 
purchase?

No uk norms

Difficulties 
in emotional 
regulation 

scale
36 likert

The Difficulties in Emotion 
Regulation Scale (DERS) is 
a well validated and widely 

used self-report measure for 
assessing emotion regulation 
problems among adolescents 

and adults.

11-17
Free? Copy in 
shared drive

Scoring Yes

Elementary 
social 

behaviour 
assessment

12 likert

5-12 Free
Wrong 

age group 
(Norway)

Emotional 
awareness 

questionnaire

The EAQ was developed with 
the aim of identifying how 

children and adolescents feel 
or think about their feelings. 

The current version of the EAQ 
is designed with a six-factor 

structure describing six aspects 
of emotional functioning: 

Differentiating Emotions, Verbal 
Sharing of Emotions, Bodily 

Awareness of Emotions, Acting 
Out Emotions, Analyses of 

Emotions, Attention to Others’ 
Emotions.

8-16 Free?

Only 
emotions 

(what about 
social ….)

Would 
also need 
another

EPOCH 
measure of 
adolescent 
well being

20 likert

The EPOCH Measure of 
Adolescent Well-being 
assesses five positive 

psychological characteristics: 
Engagement, Perseverance, 

Optimism, Connectedness and 
Happiness.

11-18 Free?

Well- being 
doesn’t 

include all 
elements of 

SEC

Lawrences’ 
self-esteem

16 likert
4-13 Pay for journal

Limited age 
range
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DESC Age Pros Cons Contenter

Measure of 
adolescent 

coping 
strategies
34 likert

Adolescent coping strategies
Stoicism/distraction; Acting 

out; Rumination; Seeking social 
support; Self-care

11-16

Myself as 
learner
20 likert

Enjoyment in problem solving; 
Academic self-efficacy; 

Learning self-efficacy; Careful 
Learning style; Anxiety; Access 

to and use of vocabulary in 
problem solving; Confidence 

in dealing with new work; 
Confidence in problem-solving 
ability; Verbal ability/fluency; 
Confidence in general ability

9-16 £60 yes

Pattern of 
adaptive 
learning 
survey

14 likert

This instrument is designed 
to assess pupils’ mastery, 

performance-approach and 
performance-avoidance goal 

orientations. There are different 
versions for different school 

levels with the main difference 
being a more domain-general 

approach for elementary school 
pupils to reflect their general 

experience of remaining in the 
same class across different 

subjects.

5-18
Looks to measure 
some interesting 

areas

Doesn’t 
measure all 

SEC
?

Positive youth 
development 

form
34 likert

The short PYD student 
questionnaire measures the 5 
C’s (Competence, Connection, 

Confidence, Caring and 
Character) and was developed 

as part of the 4-H Study of 
Positive Youth Development.

10-18 Accessible?

Available in 
journal – is 

it broad 
enough?

Youth Life 
Orientation 

Test; Life 
Orientation 

TEst

A measure of optimism and 
pessimism that is reliably 
able to assess important 

expectations that children have 
about their lives.

8-12

Free – likert scale. 
Easy to admin/

score
Only 16 questions

Just focuses 
on levels of 
optimism/
pessimism, 

therefore not 
sure whether 

covers 
enough of a 

range

Weinberger 
Adjustment 

Inventory 
Self-Restraint 

Scale

Measured social-emotional 
adjustment

Looks at distress (12 
items); restraint (12 items); 
defensiveness (11 items); 

impulsiveness
10 subscales with 84 questions 

in total. Provides percentile 
ranks. 30 mins to administer. Is a 
‘short version which takes about 

10 mins to administer

10 -17 
years

Free Likert scale
Standardised

Takes a while 
to administer 

but covers 
relevant 

areas.
www.selfdefin-
ingmemories.

com/WAI_Scor-
ing_Manual.pdf 

Y
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DESC Age Pros Cons Contenter

Warwick-
Edinburgh 
Well-being 

scale

Monitoring well-being in 
general population.

13yrs – 
74 yrs

Free (need to 
register to use) 

Designed to 
monitor impact 

of programmes/ 
interventions 
around well-

being. Validated 
for multi-cultural 

use. Already 
translated into 

other languages 
Dutch, French, 
German, Greek, 

Italian, Japanese, 
Spanish and 

Brazilian.
https://warwick.
ac.uk/fac/sci/
med/research/

platform/wemwbs/
researchers/
languages/

Standardised

Doesn’t start 
at 10 years
Can’t see 
the actual 

questionnaire 
until 

registered

Y

Walker-
McConnell 

Scale of Social 
behaviour 
and school 
adjustment

Designed to measure ‘social 
skills deficits’

Teacher –report Likert scale
6-18yrs Standardised

43 items, but 
there is a 

standardised 
shortened 

version 
(approx. 

5 mins to 
complete)
Looks like 
you’ve got 
to pay and 

doesn’t look 
like it covers 
enough for 

our purposes

Y

UCLA 
loneliness 

scale
Assesses loneliness 12-21yrs

Too narrow 
for our needs.

Trait 
emotional-
intelligence 

questionnaire 
form

Looks at variety of social and 
emotional skills; interpersonal, 

emotional regulation, self-
esteem, motivation etc..

153 items, 25 mins to complete

Free (but suggest 
voluntary 

contribution), 7 
point likert scale, 

covers many 
dimentions. There 
is a short version 

with 30 items

Have to 
submit forms 
for scoring. 
Over 150 
questions

It is translated 
but the link 

does not 
currently 

work.

?

Social 
Aptitudes 

Scale

ASD focused for behaviours 
that are poorly developed

N

The Shapiro 
Control 

Inventory

Measuring feelings/sense of 
control for children

9-15yrs
Standardised. 32 
items, 10 mins to 

complete

Access 
inventory 
through a 

journal which 
we do not 

subscribe to.
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DESC Age Pros Cons Contenter

The Self-
motivation 

inventory for 
children

Measures levels of self-
motivation. Particularly in 

conditions where there is less 
extrinsic reinforcement

Probably 
too narrow a 
focus for our 

needs
Can’t seem 

to access for 
free

N

The resilience 
scale for early 
adolescents

“I keep up even under the 
most difficult circumstances. 

Standardised in Turkey. Looks 
at teacher/ peer etc. influenced 

resilience.

Theoretical 
frameworks 

appears 
to differ 

from ours 
therefore not 
as relevant.

The Mood 
questionnaire

Designed to measure mood 
in children. Looks at somatic 

complaints as well as emotions

Free – originally 
Spanish design so 
already translated

Needs an 
element 
of self-

awareness 
in children. 

Quite 
simplistic ‘I 

feel happy; I 
feel sad…’ etc..

The General 
Regulatory 

Focus 
questionnaire

Looks at goal setting and types 
of goals that would interest the 

child.

14-
18yrs

Free

Age range 
at upper end 
of what we 

need and too 
goal focused; 
too specific

The 
Expression 

and Emotion 
Scale for 
children

Lack of emotion awareness 
and lack of motivation to 

demonstrate negative emotions

Difficult to 
access via a 
journal and 

doesn’t really 
tap into the 
emotional 

profile of our 
target group.

The Com-
prehensive 

Quality of Life 
Scale - School

46 questions 15 minutes. 
Explores perceptions of quality 

of life. Health, productivity, 
intimacy, sense of well-being

11-18 
yrs

Free – likert scale

Cant seem 
to find the 

link to access 
online

The child 
and youth 
resilience 
measure

Measure of individual and 
systems level resources 

which can help build a youths 
resilience

9-23 yrs

28 items – filled in 
by an adult who 
is closest to the 

child
Based on Ungars 

work. Also got 
very child friendly 
self-report items.

Focused 
more on 
resilience 

than 
emotions.

The career 
locus of 
control 

scale for 
adolescents

Looks at external and internal 
locus of control factors

15-
16yrs

Very narrow 
age range
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DESC Age Pros Cons Contenter

The 
adolescent 

self-
regulatory 
inventory

Short and long-term regulation 11-16yrs
Free, 

standardised, 
likert

Only been 
standardised 
on a relatively 
small sample 

within one 
school in one 

country

Teacher rating 
of academic 
achievement 
motivation.

Insight into students motivation 
Only focuses on motivation so 

less relevant 
8-11 yrs Free N

Tangney self 
control scale

General capacity for self/ 
impulse control

11-16yrs
Likert scale

Free 
N

Student’s life 
satisfaction 

scale

Brief measure of global life 
satisfaction

11-14 
yrs

Only 7 items
Free N

Student 
Engagement 
Instrument

Measures cognitive and 
affective engagement

8-18 yrs
Free 

33 items likert 
scale

N too 
narrow

SDQ

Emotional symptoms, conduct 
problems, hyperactivity/

inattention, peer relationship 
problems, prosocial behaviour

4-17 
years

Completed by 
student, parent 

and teacher 
Likert

Already 
translated 

into multiple 
languages 
http://www.

sdqinfo.com/
py/sdqinfo/

b0.py

Y

Stirling 
Children’s 
wellbeing 

scale

Positively worded evaluation 
of children’s life wellbeing 

including interpersonal 
measures

8-15 
years

12 items
Likert scale

More general 
overview of 
ehwb scales 

https://www.ucl.
ac.uk/evidence-
based-practice-

unit/sites/
evidence-

based-practice-
unit/files/
pub_and_
resources_

resources_for_
profs_mental_
health_toolkit.

pdf

N

Social 
emotional 

and character 
wellbeing 

scale

Social emotional skills 
and character, pro social 

behaviours, respect at home 
and school

4-11 
years

Too young
Free N

Social skills 
improvement 
system-rating 

scales

Measures academic 
competence, social skills and 

problem behaviours

4-18 
years

Uses triangulation 
parent, teacher, 

student
Measures 
academic 

competence, 
social skills 

and problem 
behaviours 
Likert £275

Cost prohibitive 

N because 
of cost
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DESC Age Pros Cons Contenter

Social 
competence 

inventory

Measures social skills and 
behaviour 

7-10 
years

Likert teacher and 
parent report

Free

No, too 
young

Shorter 
warwick-

Edinburgh 
mental well-
being scale

Positively worded subjective 
measure of wellbeing

6-18 
years

Likert 
Free

No because 
not compe-
tency based

Appendix 2

Tool Description

Difficulties in 
emotional regulation 

scale
36 likert

The Difficulties in Emotion Regulation Scale (DERS) is a well validated and widely used 
self-report measure for assessing emotion regulation problems among adolescents 

and adults.

Myself as learner
20 likert

Enjoyment in problem solving; Academic self-efficacy; Learning self-efficacy; 
Careful Learning style; Anxiety; Access to and use of vocabulary in problem solving; 
Confidence in dealing with new work; Confidence in problem-solving ability; Verbal 

ability/fluency; Confidence in general ability

Weinberger 
Adjustment Inventory 
Self-Restraint Scale

Measured social-emotional adjustment
Looks at distress (12 items); restraint (12 items); defensiveness (11 items); impulsiveness

10 subscales with 84 questions in total. Provides percentile ranks. 30 mins to 
administer. Is a ‘short version which takes about 10 mins to administer

Warwick-Edinburgh 
Well-being scale

Monitoring well-being in general population.

https://www2.uwe.ac.uk/services/Marketing/students/pdf/Wellbeing-resources/well-being-scale-
wemwbs.pdf

Trait emotional-
intelligence 

questionnaire form

Looks at variety of social and emotional skills; interpersonal, emotional regulation, self-
esteem, motivation etc..

153 items, 25 mins to complete

SDQ
Emotional symptoms, conduct problems, hyperactivity/inattention, peer relationship 

problems, prosocial behaviour

Holistic student 
assessment (HSA)

Short version 10 minutes (longer 15-20)
31-60 items 

Various languages
•Academic Motivation

•Action Orientation
•Assertiveness

•Critical Thinking
•Emotion Control

•Empathy
•Learning Interest

•Optimism
•Perseverance

•Reflection
•Relationships with Peers

•Trust
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Age Pros Cons

11-17 years Free? Copy in shared drive Scoring

9-16 years £60

10 -17 years
Free Likert scale

Standardised
Takes a while to administer but covers relevant areas.
http://www.selfdefiningmemories.com/WAI_Scoring_Manual.pdf

13 – 74 years

Free (need to register to use) 
Designed to monitor impact 

of programmes/ interventions 
around well-being. Validated 
for multi-cultural use. Already 

translated into other languages 
Dutch, French, German, Greek, 
Italian, Japanese, Spanish and 

Brazilian.
https://warwick.ac.uk/fac/sci/

med/research/platform/wemwbs/
researchers/languages/

Standardised

Doesn’t start at 10 years
Can’t see the actual questionnaire until registered

Free (but suggest voluntary 
contribution), 7 point likert scale, 
covers many dimentions. There 
is a short version with 30 items

Have to submit forms for scoring. Over 150 questions
It is translated but the link does not currently work.

4-17 years
Completed by student, parent 

and teacher 
Likert

Already translated into multiple languages 
http://www.sdqinfo.com/py/sdqinfo/b0.py

10-18 years
Cost? Have emailed to try and 

find out
Journal article in shared drive

From the CASEL website
http://measuringsel.casel.org/assessment-guide/measure/holistic-stu-
dent-assessment-hsa/ 

Example questions
https://measuringsel.casel.org/wp-content/uploads/2018/09/HSA_
Scale_Overview_and_Sample_Items_No_SDQ.pdf

e.g.
Social and Emotional Competency Survey for Students (SEL-C)
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Appendix 3
Qualitative and Quantitative Data mapping onto CASEL competencies AG4C

WEMWBS Scale Item CASEL competency

I’ve been feeling optimistic about the future Self-management

I’ve been feeling useful Self-awareness

I’ve been feeling relaxed Self-awareness

I’ve been feeling interested in other people Social awareness

I’ve had energy to spare Self-management

I’ve been dealing with problems well Responsible decision-making

I’ve been thinking clearly Responsible decision-making

I’ve been feeling good about myself Self-awareness

I’ve been feeling close to other people Relationship skills

I’ve been feeling confident Self-awareness

I’ve been able to make up my own mind about 
things

Responsible decision-making

I’ve been feeling loved Relationship skills

I’ve been interested in new things Self-management

I’ve been feeling cheerful Self-awareness

WEMWBS Scale Item

How did working with others help you to 
achieve the end goal of the games?

Relationship Skills, Social Awareness

How did you overcome any difficulties that you 
felt in achieving the end goal of the games?

All areas: Self-Management, Responsible 
Decision-Making, Self-Awareness, Relationship 

Skills, Social Awareness
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